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Learning Unit 4 
Reflect on the ECD programme 

 
 
After completing this Learning Unit, you will be able to reflect on the ECD programme, by 
successfully completing the following: 
 

• Reflect on the ECD programme. 

• Evaluate the design of activities.  
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Reflect on the ECD programme 

Reflecting on your ECD programmes is an excellent way to secure that you will always strive towards 
improvement. Bear in mind that reflections may take place before, during and after implementation 
of your programme. 

Allowing for space, incentive, time, and means for ECD practitioners to reflect on their programmes 
and practice are all essential for an effective ECD centre. Without feedback and reflection time, ECD 
practitioners sometimes work mechanically (like they are on auto pilot) and without objectives. 

Reflection allows you to build on the strengths of your programme, and to resolve weaknesses and 
problem areas. This means that the programme is always evolving, strengthening and improving. 
When you see the positive impact of your programme reflections, you should feel proud and resolve 
to carry on with renewed energy. Furthermore, the process of self-reflection can also become a 
vehicle for collaboration. 

Make self-reflection a priority, and create space for it. Your own success and that of the ECD depend 
on your reflection. 

 

4.1 Obtain feedback from relevant sources on the value and success of the 
programme 

When we want to reflect on the value and success of our ECD programme, we have to start by 
obtaining feedback from relevant stakeholders (the sources of feedback). Let’s begin by examining 
a mind map of who these stakeholders or feedback sources could be. 

 

 

a. Mentors, colleagues and other ECD practitioners 

Your mentor or your colleagues in the ECD can give you feedback and help you to evaluate how 
well you are preparing and implementing programmes. You may want to set up regular feedback 
sessions while you are still building up experience as an ECD practitioner. Later, you could help to 

Relevant 
stake-
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Parents or 
caregivers 

Community 
members or 
organisation
s 

Children in 
the 
playgroup 

Mentors, 
colleagues 
& other ECD 
practitioners 

The 
principal of 
the ECD 
centre 

Grade R or 
Foundation 
Phase 
teachers 
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mentor or support other new practitioners. A peer feedback group also enables you to obtain relevant 
feedback from your peers. 

b. ECD principal 

The ECD centre director or principal will be a highly experienced practitioner, so she will be an 
excellent feedback source. She will also probably have a bird’s eye view of your playgroup so may 
see trends and possibilities more easily. 

 

c. Parents 

There are many ways to obtain feedback from parents: 

• informal conversation when dropping or collecting children 

• telephone calls 

• home visits 

• parent meetings 

• questionnaires 

• a notebook in the child’s bag that the ECD practitioner and parents use to correspond with 
each other 

Usually, the ECD practitioner will use all of these methods to obtain meaningful feedback, both 
positive and negative. Remember: you are most likely to receive the best feedback during informal 
conversations with parents when they are feeling relaxed. Note down relevant suggestions and 
where appropriate discuss them further at a parent meeting or through a questionnaire. 

 

d. Children 

Children are good sources of feedback because they are usually honest and 
direct. They will tell you instantly if there are activities, routines or other parts 
of the programme that they do not like. They are also quick to show 
appreciation. Try to build regular reflection sessions with children. For 
example, after an activity or a story, ask them if they enjoyed it. Ask them 
what they learned. Write down their response on your activity template, so 
you can take their comments into account next time. 

 

e. Grade R or Foundation Phase teachers 

Your ECD centre will probably be a feeder centre for one or two local primary schools. Build up a 
relationship with the Grade R Foundation Phase teachers. They will be in a good position to give 
feedback on your programme, as they can assess the children’s learning and development when 
they enter Grade R. 

 

f. Community members or organisations 

People outside the immediate ECD centre staff and the children’s families also have an impact on 
the success of the ECD centre. You can informally ask these individuals for feedback. If what they 
have to say is really relevant, you may invite them to a parent meeting and ask them to address your 
colleagues and the children’s parents. 

 

The feedback book: 

Have a feedback book on hand at the ECD centre. This can either be your personal feedback book 
or you can create a book for all the ECD practitioners to use. Write down feedback as you receive 
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it, otherwise you might forget before you have a chance to use a suggestion or share a compliment 
or complaint with your colleagues. You could also use a comments box or feedback book for those 
parents who want to remain anonymous. As trust grows, parents will feel more comfortable about 
speaking directly to you. 

 

4.1.1 Obtain feedback on the application of the activities 

When you conduct evaluations, you collect and examine evidence in order to make judgements 
about something’s value. An evaluation is basically making value judgements about something by 
looking at the advantages and disadvantages of that thing. A value judgement is how effective or 
ineffective, good or bad, successful or unsuccessful something is. When you evaluate something, 
you want to assess whether it meets its intended goals. So, how does this relate to the evaluation of 
activities in an ECD playroom? You will have to make value judgements about your activities, their 
strengths and weaknesses and whether they meet their intended goals.  

Why do you need to evaluate the activities you design? Because an evaluation allows you to assess 
your current teaching practice and improve your future teaching practice. Evaluation gives you the 
opportunity to: 

• learn from your mistakes 

• identify your areas of strengths and your areas of challenge 

• make sure that you are being effective 

• check how appropriate things are 

• ensure that what you do matches the purpose 

• improve 

• identify ways in which you can change and grow 

Evaluation forms an important part of your ongoing professional growth and development as an ECD 
practitioner. 

Evaluations of activities in an ECD playroom have to meet a number of criteria. The evaluations you 
conduct must: 

• reveal the activities” strengths and weaknesses in relation to their purpose 

• be consistent and systematic 

• draw on feedback, observations and/or reflections 

• assess the contribution of the activities to the ECD”s aims 

Let’s look at each one of these in more detail. 

 

a. Evaluations must reveal the strengths and weaknesses of activities in relation to their 
purpose 

When you design your activities, they always have a purpose which is linked to the developmental 
outcomes. For example, the purpose might be to develop fine motor skills or to encourage children 
to share. The purpose is the intended goal of the activity. So, one of the things that you need to 
evaluate is whether an activity achieved its purpose. You can assess the strengths and weaknesses 
of an activity in relation to its purpose. The strengths will be successes, the advantages, the effective 
parts of an activity, what worked. The weaknesses will be the aspects that were not successful, the 
disadvantages, and the ineffective parts of an activity, what didn’t work.  

You can learn from both the strengths and weaknesses of an activity. The strengths of an activity 
teach you what is effective so that you can use those aspects again. The weaknesses provide you 
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with opportunities to change what didn’t work so you can improve next time you do that activity or 
when you design another activity. 

b. Evaluations must be consistent and systematic  

A consistent evaluation is one that always looks at the same criteria. A systematic evaluation is one 
that is orderly and well planned. So, how can you make your evaluations consistent and systematic? 
A useful way is to develop a checklist of the criteria that you need to evaluate. Then you can be sure 
that you are always assessing the same criteria in an orderly way.  

The Activity Plan that you used to describe your activities can form the basis for the checklist of the 
criteria that you need to evaluate. The table below gives you a checklist based on the Activity Plan: 

 

Activity evaluation checklist for (name of activity) 

Assign a rating to each criterion from 1 to 5, where 1 = strongly agree and 5 = strongly disagree. 

 Rating Comments/evidence 

Does the activity achieve its 
purpose? 

  

Is the timing appropriate?   

Is the activity appropriate for the age 
of the children? 

  

Does the activity integrate with the 
theme? 

  

Is the activity developmentally 
appropriate? 

  

Are the resources appropriate for 
the activity? 

  

Is the learning environment well 
managed? 

  

Is the preparation appropriate?   

Is the introduction effective?   

Is the body of the activity effective?   

Is the conclusion effective?   

Are the instructions clear?   

Are the children actively engaged in 
the activity? 

  

 

The Comments/Evidence column is for comments explaining the rating or evidence to justify the 
rating. Evidence can be any proof that supports a rating such as a child’s comment, an observation 
about a resource that broke or the products that the children produce in an activity. The 
Comments/Evidence column is there to avoid rather meaningless generalisations about activities 
"going well" or "being a disaster". An evaluation must be specific about how and why an activity is 
being judged as effective or ineffective. 

 

c. Evaluations must draw on observation, reflection or feedback 

When you conduct an evaluation, you can use three ways to gather information about the value and 
success of an activity: These three ways are: 

• observation 

• reflection 
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• feedback 

 

Let’s look at each one of these in more detail. 

 

Observation 

You learned about doing observations when you were evaluating the learning resources you 
adapted. To recap, observations are about watching the children doing the activity. During an 
observation you are watching carefully to see whether the purpose of the activity is being achieved 
and to assess the strengths and weaknesses of the activity. Observation needs to be about what 
was said and done during the activity. The observation is a good time to complete the checklist. The 
checklist will help to record the observations and allows space to note down examples to illustrate 
comments. 

Observation is part of an ongoing cycle: you observe the children during the activity, record your 
observations, evaluate the activity and then you use these evaluation comments to help you to 
improve your activity and design new activities. Then you implement (do) your improved activity or 
your new activity and the cycle starts again. In this way, your observation and evaluation inform your 
practice (that means that your practice is based on your observation and evaluation).   
 

 

 

 

 

 

 

 

 

 

 

 

 

Reflection 

Feedback  

Feedback is information about a performance that leads to action to affirm or develop performance. 
The "performance" in this case is the activity. So, how is feedback different from reflection? Both are 
based on observation but reflection is usually self-reflection, it is what you think and feel about the 
activity. Feedback usually comes from other people such as your colleagues, the children in you 
playgroup and their parents. In a way, you could say that reflection is your own feedback on an 
activity and feedback is other people’s reflections on an activity. 

Feedback gives you the information you need to reinforce the effective things you are doing and to 
identify areas where you can improve. When you get feedback, it should motivate you to improve 
yourself as an ECD practitioner. Feedback is an essential part of your own learning. It helps you to 
maximise your potential, raise your awareness of your strengths and weaknesses, and identify 
actions you can take to improve your performance. Feedback helps you to plan productively for the 
next activity.  

Feedback can be informal or formal. Informal feedback could be a comment from a child, a parent, 
or a colleague during or after the activity. For example, a child might say "I don’t like this glue. It 

Implementation 

Design 

Observation 

Evaluation 
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doesn’t stick". From that feedback you would know that you need to improve the quality of the glue 
next time. A parent might say "I don’t know what you did but all of a sudden James can button his 
shirt. Thank you!" From that feedback you would know that the activities you’ve been doing to 
develop fine motor skills and putting on clothes are successful. A colleague might say "Your group 
was so excited at snack time. They couldn’t stop talking about what fun they had in the music ring. 
You must share that activity with me." 

Formal feedback would be a planned event. For example, you might ask a colleague to sit in on an 
activity and make observations and then give you feedback. Or you could work with parents to 
address a specific need of their child and have a feedback discussion about whether the activities 
are helping or not. 

Often formal feedback from a colleague is given by using a feedback form. Your colleague will 
complete the form while she is observing your activity and then use it as the basis to give you 
feedback afterwards.  
 

The table below gives an example of a feedback form. 

 

Activity feedback form 

Name of activity: 

Name of colleague: Date: 

Strengths of the activity 

 

 

Weaknesses of the activity 

 

 

Summary of evaluation 

 

As you can see, this kind of observation is much more open-ended than the checklist you developed 
for observation. But your colleague can also use the checklist as a guide to the sorts of things for 
which to look. As with the checklist, your colleague needs to provide evidence and examples in the 
comments that she writes on the feedback form. 

Your colleague will use this feedback form as the basis for the feedback session you will have. 
Usually colleagues evaluate one another so you will have opportunities to reinforce positive 
behaviours and strengths as much as looking at areas where improvement can be made. When you 
are doing a peer observation, you need to give as much attention to the evidence for effective 
performance as for ineffective performance. You need to give both affirmative and developmental 
feedback. Affirmative feedback tells your colleague what she did well. Its purpose is to encourage 
the person and to reinforce their behaviour. Developmental feedback tells your colleague what needs 
to be done better and how to do it. Its purpose is to help the person see 
how she could do better next time. The key to successful feedback is to 
give the person a manageable amount to go away with and put into 
practice.  

When you evaluate an activity you will always use observation and self-
reflection but you should also try to use feedback from others as well. 
This will give you a more balanced way to evaluate your activities. You 
may be too judgemental of your own activities or you may be unable to 
see any problems. Another person’s observations and feedback will help you to see the activity from 
another perspective.  
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4.2 Reflect to identify strengths and weaknesses of the programme 

As an ECD practitioner, you need to know how to evaluate the activities you design. You must know 
how to reveal the strengths and weaknesses of your activities. The purpose of finding out what works 
and what doesn’t is so you can improve and extend the activities you have designed. When you 
evaluate your activities you need to do so in a consistent and systematic way. You need to get 
feedback from a variety of relevant sources such as your colleagues, the children in your playgroup 
and their parents. You also need to do self-reflection and record the findings of your evaluation.  

 

4.2.1 Identify the strengths and weaknesses of the activities 

A strengths and weaknesses table is a useful way to organise anecdotal feedback comments (that 
means, comments based on individual’s stories and comments). Use this table to do revision of your 
programme. Pay particular attention to recurring feedback, for example when you hear similar 
suggestions from the parents or from several different stakeholders. You may like to call on your 
mentor or a group of peers when you do programme revisions, to make sure you retain the strengths 
of the programme so that children feel safe and secure. 

The following table is an example of an ECD”s strengths and weaknesses: 

 

Source of 
feedback 

Strength Weakness 

Mentor I like how you deal with transition times. You sometimes allow the children 
to have too much say about what 
they would like to eat. 

Colleagues I really like the new playground 
equipment and the fact that the children 
enjoy it so much. 

I feel we have too few staff 
members to care for and 
appropriately stimulate all the 
children. 

Colleagues The daily schedule/programme is well 
organised and flows smoothly. 

I wish we could allow some more 
time for the children to eat. Snack 
and lunch times always feel too 
rushed for me. 

Children I love painting, and singing songs, and 
feeding the hamster. 

Teacher Baile is always busy 
talking to the other teachers when 
I need her. 

Parents My child enjoys the different themes: 
Dinosaurs, under the sea, My House. 

My child does not like story time. 
She says the stories are too long, 
and there are no pictures. 

ECD Principal Your programme is written in a really 
professional way. You have clearly 
taken all aspects into account. 

I think you should pay more 
attention to what you display on 
your walls. The children and 
parents will take pride in what they 
see. 

Other: the 
school’s 
neighbours 

I like the fact that you always invite us 
to your end-of-year celebrations. 

I don’t believe you have enough 
outdoor supervision as the 
children are very noisy at lunch 
and snack times. 
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How does the programme contribute meaningfully to the overall aims of the ECD service? 

What are the overall aims of your ECD service? Usually these aims are stated in an ECD centre’s 
vision and mission. For example, let’s examine the aims of a typical ECD service. The ECD service 
below lists six main aims. It states that by participating in the ECD learning programme, children will: 

• develop confidence and self-reliance in themselves as learners 

• demonstrate curiosity and enjoy learning 

• develop the ability to focus their attention and complete structured activities 

• develop a level of communicative competence that is personally satisfying 

• acquire social skills and abilities which enable them to relate to other children and to adults 

• remain true to their individual natures, being free to develop to their own potentials 

This is a very useful set of overall aims. For you as an ECD practitioner, a set of aims like this can 
help you reflect and adjust your learning programme effectively. For example, you could use a rubric 
to help you check if your learning programme is matching the identified aims. 

The following table is an example of a rubric to check how programme matches its stated aims: 

Children develop confidence and self-reliance 
in themselves as learners. 

o Arrival – hanging up bags 

o Scaffold learning experience 

Children demonstrate curiosity and enjoy 
learning. 

o Science/discovery table  

o Nature  

Children develop the ability to focus their 
attention and complete structured activities. 

o Puzzles and completion games 

o Art and craft activities 

Children develop a level of communicative 
competence that is personally satisfying. 

o Share personal experiences in morning 
ring 

Children acquire social skills and abilities that 
enable them to relate to other children and 
adults. 

o Participate in small and large group 
activities 

o Interact with partner 

o Follow instructions 

Children remain true to their individual natures, 
being free to develop to their own potential. 

o Free expression in open-ended 
creative art activities 

 

4.3 Reflect to identify the extent to which the programme contributes meaningfully to 
the overall aims of the ECD service 

Once you have made or adapted and used a resource, you need to reflect on how effective it was in 
achieving its purpose and whether any improvements or changes are needed. There are various 
steps in reflection that we will discuss. 

 

Why reflect? 

Reflection is about examining and reviewing a product or process. It is defined as: “to think, ponder, 
or meditate”.  We need to reflect on our resources in order to: 

• ensure that the resource supported the activity adequately and did not distract from the 
planned learning outcomes 

• identify whether it was useful, effective and appropriate for the activity and the developmental 
needs and interests of the children 

• identify its suitability in terms of an ECD context and learning programme 
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• look at possible improvements as regards its safety, durability, bias and ability to meet any 
special needs of learners 

We do not always willingly reflect on our work – we normally only do so when it is required of us and 
somehow feel that we are on the defensive. Unless we are honest in our reflections, we will never 
be able to improve on our efforts or the resources we have provided. There is a difference between 
being overly critical and being reflective. When we reflect we do so because we want to grow and 
learn. 

 

As an ECD practitioner, you will need to develop these skills and reflect on your practice so that you 
can develop yourself and your facilitation skills. You have to challenge yourself to become more 
creative and to grow. As you grow, so the children in your care will benefit and you will find that 
dealing with the challenges of each day in a school become easier. 

Instead of seeing reflections and evaluations as a burden – see them as an opportunity.  

Remember, “Attitude determines altitude”. 

 

4.3.1 Reflect on the extent to which the designed activities contribute meaningfully to the 
overall aims of the ECD service 

As you know, when you reflect on something, you look at it carefully and think about it critically. 
Reflection is about examining and reviewing. When you are busy facilitating an activity you tend to 
make quick decisions to deal with any issues that arise. Reflection allows you the luxury of time to 
examine these decisions at your leisure and make further decisions about how you wish to respond 
should similar circumstances arise again. These decisions then become part of your activity when 
you do it again. Observation is done during an activity but reflection is done after an activity.  

After doing an activity, it is important to stop and reflect on the activity. This is not so that you can 
indulge in self-congratulation or regrets, but rather so that you may have a basis for your own 
learning by reflecting on experience: this activity was unsatisfactory, what could I have done to 
improve it? Or: this activity was good, what was it exactly that made it good? 

When you reflect you can ask yourself: "Did the activity go according to plan?" Although an activity 
that went according to plan will probably be effective, you also need to ask yourself whether the plan 
was a good one in the first place. A sensitive and flexible ECD practitioner will plan with different 
needs in mind and adapt to various changing circumstances such as the needs of the children. 

You should try to reflect on an activity as soon after you have done the activity as possible. This is 
so your ideas and observations are still fresh in your mind. Your reflection notes don’t need to be 
long but you do need to write your thoughts down. That is why there is a section for reflection at the 
end of each Activity Plan. 

Like observation, reflection is part of an ongoing learning cycle. In this learning cycle, you plan an 
activity and then you do the activity. After doing the activity you reflect on the activity and use that 
reflection to again direct your next action. That action could be to improve your activity, try something 
different or use something similar for a different purpose. Then you are back into planning and the 
cycle continues. 
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4.4 Identify and note ways to improve upon the programme for future plans and 
programmes 

As an ECD practitioner, you need to make sure that you evaluate your programme activities regularly. 
The best way to do this is to structure evaluation sessions and stick to them! Most effective ECD 
practitioners use an evaluation schedule like this: 

 

ECD Evaluation schedule  

 

a. Daily evaluation 

Write up feedback comments on Activity Plans and daily programme during the day. At the end of 
the day, take ten minutes to reflect and make simple adjustments. 

 

b. Weekly evaluation 

At the end of the week, take 15 minutes to reflect on the weekly programme. Notice any problem 
areas you experienced. Also, check the feedback book. Make any revisions to the following week’s 
programme. 

 

c. End of term evaluation 

Meet with other ECD practitioners. Review the programme together. Check that the learning 
programme for different playgroups link well together. Ask questions like the ones in the checklist 
that follows. Discuss and implement improvements strategies. 

 

Making an effort to improve your ECD service 

How can you ensure that you provide a consistently good quality ECD service? You always have to 
make efforts to improve the quality of the service you offer. You can do this by identifying the 
problems and weaknesses in your ECD service. You can also build on your strengths and what you 
already have in place in your ECD service. Remember to work co-operatively with co-workers, 
families and the community. These groups know your ECD service well. They will have many ideas 
for ways to improve. They may also notice problems and weaknesses that you have overlooked. 

 

Suggested ways to improve the quality of your ECD service 

1. Do you recognise the individual needs of the child? 

2. Are you accountable to the community and caregivers? 

3. Do you provide experiences that challenge children, and are achievable? 

Do  Reflect  

Plan  Act  
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4. Are problem-solving and critical thinking an integral part of the programme? 

5. Do you provide opportunities for the child to develop in a holistic way? 

6. Do you avoid stereotyping and bias? 

7. Do you encourage integrated learning? 

8. Are there many opportunities for experiential learning? 

9. Do you insist on regular assessment and evaluation? 

10. Do you encourage free play and unguided activities? 

11. Do you plan in advance? 

12. Do you spend enough time playing with the children? 

13. Do you meet regularly as staff to discuss the children’s progress as well as the standard of 
care and education? 

 

Now take a look at these opportunities: 

1. Do you recognise the individual needs of the child? 

All children are different and need to be treated as special. They acquire knowledge and skills at 
different developmental stages. As an ECD practitioner, you must take this into consideration when 
you plan your ECD programme. The mode of learning will not be the same for each child. 

 

2. Are you accountable to the community and caregivers? 

As a practitioner you need to be transparent and available to those who entrust their children to your 
care. The parent and caregiver community should be kept informed of and involved with what is 
happening in the playschool. 

We can no longer be practitioners in isolation. We need to work with the community and share 
expertise with colleagues. It is up to you to be well-informed and knowledgeable of ongoing 
developments in early childhood development. 

 

3. Do you provide experiences that challenge children and are achievable? 

As an ECD practitioner you take learners from the known to the unknown. Small children have had 
varied experiences. Which provide you with a starting point? Try not to under- or over estimate what 
a young child is capable of learning. Provide a stimulating learning environment where children can 
be challenged to reach their full potential. If you know your learners well, it will be easier for you to 
provide an enriching programme. 

 

4. Are problem-solving and critical thinking an integral part of the programme? 

Problem solving is a process of thinking, identifying and finding solutions to everyday situations. This 
is a life skill that helps children to feel independent and builds their self-esteem. They learn that they 
have the resources to deal with situations that need answers. This realisation empowers the child to 
try out possibilities in a supportive environment. It implies that you should avoid stepping in before a 
child has had the chance to try something for him/herself. You should never interfere to the extent 
that you stunt (inhibit) their experiential learning. 

 

5. Do you allow the child to develop in a holistic way? 

The child should develop emotionally, intellectually, physically, socially, spiritually and creatively. 
Such holistic development can be achieved through interactive play, storytelling, listening to music, 
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discussing feelings, drama and role play. Children also need to be exposed to an assortment of 
resources that they explore in a variety of ways. 

 

6. Do you avoid stereotyping and bias? 

You can encourage children to respect and value all human beings by helping them to understand 
and celebrate our different cultures, traditions, social customs likes and dislikes. You, as the ECD 
practitioner, need to have an unbiased approach to gender, race, language, physical ability and 
children’s special needs. You also need to be aware of other forms of bias that might influence your 
teaching. 

Remember, the children will see you as their role model when they have to deal with their peers. 

 

7. Do you encourage integrated learning? 

Children learn best in an integrated environment rather than in isolation. The curriculum should 
combine all learning areas where possible and avoid fragmentation (breaking up the content into 
bits and pieces). For example, if "water" is the topic for the week, you could incorporate a story about 
water (e.g. the water cycle), measuring by using containers of different sizes and shapes, a song 
about water, uses of water in the home, experiments with water, stories about water the possibilities 
are endless. Literacy, numeracy and life skills as explained in the NCS documents can be focused 
on individual skills. However, they are all interrelated and occur throughout the day in the ECD 
environment. 

 

8. Are there many opportunities for experiential learning? 

A hands-on approach is worthwhile and valuable. Children learn best when they do and see, rather 
than from just being told. Active learning is far more effective than passive rote learning and 
memorising. You can promote active learning by using different questioning techniques, 
experimentation and wide variety of different learning materials. 

 

9. Do you insist on regular assessment and evaluation? 

Plan your programme to include continuous assessment and evaluation. Ongoing observation and 
reviewing of the learners” skills and abilities is an integral part of the ECD practitioner’s day. This 
helps with the learning process and assists the practitioner when planning her or his programme. 
The concept of continuous assessment and evaluation is one of the philosophical pillars on which 
outcomes-based education is based. Do keep in mind that testing can be very stressful for young 
children, and that the results are not always reliable, because children also have good and bad days. 

 

10. Do you encourage free play and unguided activities? 

Informal play and games are very important for the child’s development because they promote 
curiosity, problem solving and co-operative learning skills. Not all activities should be guided. 
Children should be encouraged to experiment, discover and invent their own activities and rules. 

 

11. Do you spend enough time playing with the children? 

Play is the most important activity in the lives of children. Sometimes it seems more important than 
eating and sleeping. This can be easy and fun and also involve trying hard to do something right.  

Play is the work, the occupation of childhood. 

Why is play important? 

• Play is important because it helps children grow strong and healthy. 
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• Play is important because children can learn about the meaning of things in the world. 

• Play is important because it helps children learn about people. 

• Play is important because it helps children learn and grow in a way that helps them feel good 
about themselves. 

• Play is important because it is practice for being grown-up. 

• Do you meet regularly as staff to discuss the children’s progress as well as the standard of 
care and education? 

You as an ECD practitioner do not work in isolation. Meeting with one another to discuss problems 
will always improve conditions for the children. This not only supplies support to one another but 
allows you to help less experienced staff members to deal with issues and to maintain quality. 

 

4.4.1 Identify and record useful ways to improve upon and extend the activities for further 
use 

If an activity does not work, it doesn’t mean you are a "bad" teacher. You are only a "bad" teacher if 
you don’t reflect on your activities and make the effort to revise the elements of the activity that did 
not work. The whole point of doing evaluations is for you to improve and extend your teaching 
practice. A good evaluation should highlight both the strengths and weaknesses of an activity. There 
are different ways to use evaluations to improve and extend activities. When you evaluate the 
strengths of an activity you are asking yourself questions such as "What worked?" "Why did it work?" 
The point is to learn what you are good at. Perhaps you can use this information to improve 
something else that didn’t work. Or you can extend that which worked for one activity when you 
design another activity. 

When you evaluate the weaknesses of an activity you are asking yourself questions such as "What 
problems arose?" "Why did they arise?" "How did I deal with them?" The purpose of this questioning 
is not to focus on the negative. The point is to learn from what has happened. You can turn problems 
and weaknesses into opportunities to improve and extend your teaching practice. 

A good evaluation probes beneath the surface of issues and does not quickly assume that the source 
of an issue has been located. This involves a willingness to keep asking "why?" and to consider 
alternative explanations. For example, was your playgroup "unresponsive" to an activity because 
they were bored or because it was too difficult or was it the specific time of day and they were too 
tired? You need to keep digging until you find a reasonable explanation for an issue. 

When you discussed doing observations and giving feedback, you were encouraged to be specific. 
This will help you when you want to make changes to your activities. You can look at an activity and 
ask yourself questions about each aspect such as: 

• What could I have done in my design to avoid problems? 

• If I do this activity again, which specific areas need to be improved? 

• How can I improve those specific areas? 

• What extension activities can I do to help the children with needs and issues that arose from 
the activity? 

• What follow-up activities can I do to consolidate the skills the children developed in this 
activity? 

 

A good evaluation will consider alternative approaches, which could be adopted in future activities. 
Your adoption of these approaches will be firmly based on the evidence from the evaluation of the 
activity. It will not just be a case of randomly trying something different. Teaching is a profession that 
requires constant introspection (looking at yourself and your teaching style) for serious growth and 
development to take place. 
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When you have decided how to improve and extend your activities, you need to record your 
decisions. The Activity Plan that you used to describe your activities has a section for evaluation 
where you can record your decisions. This section will be a summary of all the feedback, 
observations and reflections that make up your evaluation as well as the decisions you have made 
to improve and extend your activity based on that evaluation. You need to record these decisions to 
help you when you want to do the activity again or when you design another activity. You also need 
to record the decisions to help any other ECD practitioner who wants to use your Activity Plan. Keep 
your evaluations in the file with your Activity Plans. This file is an important resource to help you 
grow and develop as an ECD practitioner. 

 

 

Class Activity 11: Reflect on the programme, the use and effectiveness of the 
resources and evaluate the design of activities 

Please follow the instructions from the facilitator to complete the formative activity in 
your Learner Workbook. 

 

 

Reflection 

Individually, complete the formative activity in your Learner Workbook. 

 

 

Facilitator Observation Checklist 

The facilitator will provide you with feedback about your participation during the 
class activities in your Learner Workbook. 
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Summative Assessment 

You are required to complete a number of summative assessment activities in your Learner Portfolio 
of Evidence Guide. The Learner Portfolio of Evidence Guide will guide you as to what you are 
required to do: 

• Complete all the required administration documents and submit all the required 
documentation, such as a certified copy of your ID, a copy of your CV and relevant certificates 
of achievement: 

• Learner Personal Information Form 

• Pre-Assessment Preparation Sheet 

• Assessment Plan Document 

• Declaration of Authenticity Form 

• Appeals Procedure Declaration Form 

• Place your complete Learner Workbook (with the completed Class Activities) in the specified 
place in the Learner Portfolio of Evidence Guide. 

• Complete the Knowledge Questions under the guidance of your facilitator: 

 

Knowledge Questions 

Individually, complete this summative activity in your Learner Portfolio of Evidence 
Guide. 

 

• Complete the other summative assessment activities in your workplace: 

 

Practical Activities 

Individually, complete this summative activity in your Learner Portfolio of Evidence 
Guide. 

 

 

Summative Project 

Individually, complete this summative activity in your Learner Portfolio of Evidence 
Guide. 

 

 

Logbook 

Individually, complete this summative activity in your Learner Portfolio of Evidence 
Guide. 

 

Once you have completed all the summative activities in your Learner Portfolio of Evidence Guide, 
complete the Assessment Activities Checklist to ensure that you have submitted all the required 
evidence for your Portfolio, before submitting your Portfolio for assessment. 
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Appendix A:  

Ongoing Developmental Checklist 

 

1 TO 3 MONTHS 

 

CHILD”S NAME: ________________________________________________________________________ 

DATE OF BIRTH:________________________________________________________________________ 

 

 DATE 

OBSERVED 

PHYSICAL  

Raises head when lying on stomach (3 months).  

Supports upper body with arms when lying on stomach (3 months).  

Opens and shuts hands (2-3 months).  

Pushes feet down when placed on firm surface (3 months).  

VISUAL  

Watches face intently (2-3 months).  

Follows moving objects (2 months).  

Recognises familiar objects and people at distance (3 months).  

Starts using hands and eyes in coordination (3 months).  

LANGUAGE  

Smiles at the sound of voice (2-3 months).  

Cooing noises; vocal play (begins at 3 months).  

Attends to sound (1-3 months).  

Startles at loud noise (1-3 months).  

EMOTIONAL AND SOCIAL  

Begins to develop a social smile (1-3 months).  

Enjoys playing with people, may cry when playing stops (2-3 months).  

Becomes more communicative and expressive with face and body (2-3 months).  

Imitates some movements and facial expressions.  
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DEVELOPMENTAL RISK FACTORS (1 TO 3 MONTHS) 

 

• Doesn’t seem to respond to loud noises. 

• Doesn’t follow moving objects with eyes by 2 to 3 months. 

• Doesn’t smile at the sound of your voice by 2 months. 

• Doesn’t grasp and hold objects by 3 months. 

• Doesn’t smile at people by 3 months. 

• Cannot support head well at 3 months. 

• Doesn’t reach for and grasp toys by 3 to 4 months. 

• Doesn’t bring objects to mouth by 4 months. 

• Doesn’t push down with legs when feet are placed on a firm surface by 4 months. 

• Has trouble moving one or both eyes in all directions. 

• Crosses eyes most of the time (occasional crossing of the eyes is normal in these first months). 

 

COMMENTS: 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

 

PRACTITIONER: _______________________________________________________________________ 
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4 TO 7 MONTHS 

 

CHILD”S NAME: ________________________________________________________________________ 

DATE OF BIRTH:________________________________________________________________________ 

 

 DATE 

OBSERVED 

PHYSICAL  

Pushes up on extended arms (5 months).  

Pulls to sitting with no head lag (5 months).  

Sits with support of his hands (5-6 months).  

Sits unsupported for short periods (6-8 months).  

Supports whole weight on legs (6-7 months).  

Grasps feet (6 months).  

Transfers objects from hand to hand (6-7 months).  

Uses raking grasp (not pincer) (6 months).  

VISUAL  

Looks for toy beyond tracking range (5-6 months).  

Tracks moving objects with ease (4-7 months).  

Grasps objects dangling in front of him (5-6 months).  

Looks for fallen toys (5-7 months).  

LANGUAGE  

Distinguishes emotions by tone of voice (4-7 months).  

Responds to sound by making sounds (4-6 months).  

Uses voice to express joy and displeasure (4-6 months).  

Syllable repetition begins (5-7 months).  

COGNITIVE  

Finds partially hidden objects (6-7 months).  

Explores with hands and mouth (4-7 months).  

Tries to get objects that are out of reach (5-7 months).  

EMOTIONAL AND SOCIAL  

Enjoys social play (4-7 months).  

Interested in mirror images (5-7 months).  

Responds to other people’s expression of emotion (4-7 months).  
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DEVELOPMENTAL RISK FACTORS (4 TO 7 MONTHS) 

 

• Seems very stiff, tight muscles. 

• Seems very floppy, like a rag doll. 

• Shows no affection for the person who cares for them. 

• Doesn’t seem to enjoy being around people. 

• One or both eyes consistently turn in or out. 

• Persistent tearing, eye drainage, or sensitivity to light. 

• Does not respond to sounds around them. 

• Has difficulty getting objects to mouth. 

• Does not turn head to locate sounds by 4 months. 

• Doesn’t roll over (stomach to back) by 6 months. 

• Cannot sit with help by 6 months (not by themselves). 

• Does not laugh or make squealing sounds by 5 months. 

• Does not actively reach for objects by 6 months. 

• Does not follow objects with both eyes. 

• Does not bear some weight on legs by 5 months. 

 

COMMENTS: 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

 

PRACTITIONER: _______________________________________________________________________ 
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8 TO 12 MONTHS 

 

CHILD”S NAME: ________________________________________________________________________ 

DATE OF BIRTH:________________________________________________________________________ 

 

 DATE 

OBSERVED 

PHYSICAL  

Gets to sitting position without assistance (8-10 months).  

Crawls forward on belly.  

Creeps on hands and knees.  

Gets from sitting to crawling or stomach position (10-12 months).  

Pulls self up to standing position.  

Walks holding on to furniture.  

May walk two or three steps without support.  

FINE MOTOR  

Uses pincer grasp (grasp using thumb and index finger) (7-10 months).  

Puts objects into container (10-12 months).  

Takes objects out of container (10-12 months).  

Pokes with index finger.  

Tries to imitate scribbling.  

COGNITIVE  

Explores objects in many different ways (shaking, banging, throwing, dropping) (8-10 

months). 

 

Finds hidden objects easily (10-12 months).  

Looks at correct picture when image is named.  

Imitates gestures (9-12 months).  

LANGUAGE   

Responds to simple verbal requests.  

Responds to “no”.  

Makes simple gestures such as shaking head for no.  

Babbles with inflection (8-10 months).  

Babbles “dada” and “mama” (8-10 months).  

Says “dada” and “mama” for specific person (11-12 months).  

Uses exclamations such as “oh-oh”.  

EMOTIONAL AND SOCIAL  

Shy or anxious with strangers (8-12 months).  

Cries when mother or father leaves (8-12 months).  

Enjoys imitating people in his play (10-12 months).  

Prefers mother or regular caregiver over others (8-12 months).  

Repeats sounds or gestures for attention (10-12 months).  
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Finger-feeds himself (8-12 months).  

Extends arm or leg to help when being dressed.  

 

DEVELOPMENTAL RISK FACTORS (8 TO 12 MONTHS) 

 

• Does not crawl. 

• Drags one side of body while crawling (for over one month). 

• Cannot stand when supported. 

• Does not search for objects that are hidden (10-12 months). 

• Says no single words (“mama” or “dada”). 

• Does not learn to use gestures such as waving or shaking head. 

• Does not sit steadily by 10 months. 

• Does not show interest in “peek-a-boo" or "patty cake” by 8 months. 

• Does not babble by 8 months (“dada,” “baba,” “mama”). 

 

COMMENTS: 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

 

PRACTITIONER: _______________________________________________________________________ 
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12 TO 24 MONTHS 

 

CHILD”S NAME: ________________________________________________________________________ 

DATE OF BIRTH:________________________________________________________________________ 

 

 DATE 

OBSERVED 

PHYSICAL  

Walks alone (12-16 months).  

Pulls toys behind him while walking (13-16 months).  

Carries large toy or several toys while walking (12-15 months).  

Begins to run stiffly (16-18 months).  

Walks into ball (18-24 months).  

Climbs onto and down from furniture unsupported (16-24 months).  

Walks up and down stairs holding on to support (18-24 months).  

FINE MOTOR  

Scribbles spontaneously (14-16 months).  

Turns over container to pour out contents (12-18 months).  

Builds tower of four blocks or more (20-24 months).  

LANGUAGE  

Points to object or picture when it’s named (18-24 months).  

Recognises names of familiar people, objects, and body parts (18-24 months).  

Says several single words (15-18 months).  

Uses two-word sentences (18-24 months).  

Follows simple, one-step instructions (14-18 months).  

Repeats words overheard in conversations (16-18 months).  

COGNITIVE  

Finds objects even when hidden under 2 or 3 covers.  

Begins to sort shapes and colours (20-24 months).  

Begins make-believe play (20-24 months).  

EMOTIONAL AND SOCIAL  

Imitates behaviour of others, especially adults and older children (18-24 months).  

Increasingly enthusiastic about company or other children (20-24 months).  

Begins to show defiant behaviour (18-24 months).  

Episodes of separation anxiety increase toward mid-year then fade.  
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DEVELOPMENTAL RISK FACTORS (12 TO 24 MONTHS) 

 

• Cannot walk by 18 months. 

• Fails to develop a mature heel-toe walking pattern after several months of walking, or walks exclusively 

on toes. 

• Does not speak at least 15 words by 18 months. 

• Does not use two-word sentences by age 2. 

• By 15 months does not seem to know the function of common household objects (brush, telephone, 

bell, fork, spoon). 

• Does not imitate actions or words by 24 months. 

• Does not follow simple one-step instructions by 24 months. 

 

COMMENTS: 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

 

PRACTITIONER: _______________________________________________________________________ 
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24 TO 36 MONTHS 

 

CHILD”S NAME: ________________________________________________________________________ 

DATE OF BIRTH:________________________________________________________________________ 

 

 DATE 

OBSERVED 

PHYSICAL  

Climbs well (24-30 months).  

Walks down stairs alone, placing both feet on each step (26-28 months).  

Walks up stairs alternating feet with support (24-30 months).  

Swings leg to kick ball (24-30 months).  

Runs easily (24-26 months).  

Pedals tricycle (30-36 months).  

Bends over easily without falling (24-30 months).  

FINE MOTOR   

Makes vertical, horizontal, circular strokes with pencil/crayon (30-36 months).  

Turns book pages one at a time (24-30 months).  

Builds a tower of more than 6 blocks (24-30 months).  

Holds a pencil in writing position (30-36 months).  

Screws and unscrews jar lids, nuts, and bolts (24-30 months).  

Turns rotating handles (24-30 months).  

LANGUAGE  

Recognises and identifies almost all common objects and pictures (26-32 months).  

Understands most sentences (24-40 months).  

Understands physical relations (on, in, under) (30-36 months).  

Can say name, age, and sex (30-36 months).  

Uses pronouns (I, you, me, we, they) (24-30 months).  

Strangers can understand most of words (30-36 months).  

COGNITIVE  

Makes mechanical toys work (30-36 months).  

Matches object in hand/room to picture in a book (24-30 months).  

Plays make-believe with dolls, animals, people (24-36 months).  

Sorts objects by colours (30-36 months).  

Completes puzzles with 3 or 4 pieces (24-36 months).  

Understands concept of “two” (26-32 months).  

EMOTIONAL AND SOCIAL  

Separates easily from parents (by 36 months).  

Expresses a wide range of emotions (24-36 months).  

Objects to major changes in routine (24-36 months).  
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DEVELOPMENTAL RISK FACTORS (24 TO 36 MONTHS) 

 

• frequent falling and difficulty with stairs 

• persistent drooling or very unclear speech 

• inability to build a tower of more than 4 blocks 

• difficulty manipulating small objects 

• inability to copy a circle by 3 years old 

• inability to communicate in short phrases 

• no involvement in pretend play 

• failure to understand simple instructions 

• little interest in other children 

• extreme difficulty separating from primary caregiver 
 

COMMENTS: 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

 

PRACTITIONER: _______________________________________________________________________ 
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3 TO 4 YEARS 

 

CHILD”S NAME: ________________________________________________________________________ 

DATE OF BIRTH:________________________________________________________________________ 

 

 DATE 

OBSERVED 

PHYSICAL  

Hops and stands on one foot up to 5 seconds.  

Goes upstairs and downstairs without support.  

Kicks ball forward.  

Throws ball overhand.  

Catches bounced ball most of the time.  

Moves forward and backward.  

Uses riding toys.  

FINE MOTOR   

Copies square shapes.  

Draws a person with 2-4 body parts.  

Uses scissors.  

Draws circles and squares.  

Begins to copy some capital letters.  

Can feed self with spoon.  

LANGUAGE   

Understands the concepts of "same" and "different".  

Has mastered some basic rules of grammar.  

Speaks in sentences of 5-6 words.  

Asks questions.  

Speaks clearly enough for strangers to understand.  

COGNITIVE   

Correctly names some colours.  

Understands the concept of counting.   

Begins to have a clearer sense of time.  

Follows three-part commands.  

Recalls parts of a story.  

Understands the concept of same/different.  

Engages in fantasy play.  

Understands causality ("I can make things happen").  

EMOTIONAL AND SOCIAL  

Interested in new experiences.  

Cooperates/plays with other children.  

Plays "mom "or "dad".  

More inventive in fantasy play.  

More independent - dresses and undresses.  

Often cannot distinguish between fantasy and reality.  
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DEVELOPMENTAL RISK FACTORS (3 TO 4 YEARS) 

 

• Cannot jump in place. 

• Cannot ride a tricycle. 

• Cannot grasp a crayon between thumb and fingers. 

• Has difficulty scribbling. 

• Cannot copy a circle. 

• Cannot stack 4 blocks. 

• Still clings or cries when parents leave him. 

• Shows no interest in interactive games. 

• Ignores other children. 

• Doesn’t respond to people outside the family. 

• Doesn’t engage in fantasy play. 

• Resists dressing, sleeping, using the toilet. 

• Lashes out without any self-control when angry or upset. 

• Doesn’t use sentences of more than three words. 

• Doesn’t use "me" or "you" appropriately. 
 

COMMENTS: 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

 

PRACTITIONER: _______________________________________________________________________ 
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4 TO 5 YEARS 

 

CHILD”S NAME: ________________________________________________________________________ 

DATE OF BIRTH:________________________________________________________________________ 

 

 DATE 

OBSERVED 

PHYSICAL  

Stands on one foot for 10 seconds or longer.  

Hops, somersaults.  

Swings, climbs.  

May be able to skip.  

FINE MOTOR  

Copies triangle, circle, square etc.  

Draws person with body.  

Prints some letters.  

Dresses and undresses without assistance.  

Uses fork, spoon.  

Usually can go to toilet by self.  

LANGUAGE   

Recalls parts of a story.  

Speaks sentences of more than 5 words.  

Uses future tense.  

Tells longer stories.  

Says name and address.  

COGNITIVE  

Can count 10 or more objects.  

Correctly names at least 4 colours.  

Better understands the concept of time.  

Knows about things used every day in home (money, food, etc.).  

EMOTIONAL AND SOCIAL  

Wants to please and be with friends.  

More likely to agree to rules.  

Likes to sing, dance, and act.  

Shows more independence.  
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DEVELOPMENTAL RISK FACTORS (4 TO 5 YEARS) 

 

• Exhibits extremely aggressive, fearful or timid behaviour. 

• Is unable to separate from parents. 

• Is easily distracted and unable to concentrate on any single activity for more than 5 
minutes. 

• Shows little interest in playing with other children. 

• Seldom uses fantasy or imitation in play. 

• Seems unhappy or sad much of the time. 

• Avoids or seems aloof with other children and adults. 

• Shows little emotion. 

• Has trouble eating, sleeping or using the toilet. 

• Can’t differentiate between fantasy and reality. 

• Seems unusually passive. 

• Can’t understand two-part instructions and prepositions ("put the cup on the table"; "get 
the ball under the couch"). 

• Can’t give his first and last name. 

• Doesn’t use plurals or past tense. 

• Cannot build a tower of 6 to 8 blocks. 

• Seems uncomfortable holding a crayon. 

• Has trouble taking off clothing. 

• Can’t brush teeth or wash and dry hands. 
 

COMMENTS: 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

______________________________________________________________________________________ 

 

PRACTITIONER: _______________________________________________________________________ 
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Appendix B:  
 

Maths refresher  

 
 

Represent analyse and calculate shape and motion in 2- and 3-dimensional space in 
different contexts 

 
Measuring instruments: 
 

Width of a page 
Ruler 

Temperature 
Thermometer  

To calculate a percentage 
Pocket calculator 

2 x 4 
Mental arithmetic 

Adding 45 numbers 
Pocket calculator 

Time 
Watch/clock 

The floor area of a room 
Tape  

Mass 
Scale 

Distance between two towns Car odometer 

Sugar in a sugar pot Measuring jug/teaspoon 

Load on a 10 ton truck Weigh bridge 

 
Units of measurement: 
 

Cooldrink in a tin 
ml 

Distance to the stars 
Light years 

Mass of a packet of sugar 
g or kg 

Speed of a bullet 
m/s 

Temperature 
degrees 

Water in a drum 
Litres 

Breadth of a room 
m 

Size of a farm 
Hectares 

Capacity of a truck 
Tons 

Distance between two towns 
Km  
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Shapes: 
 

 
 

 
 

 
 

 

 
 
 
 
 
 
 
 
If all three lengths are equal it can be called a cube. 
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Source: http://math.about.com/od/formulas/ss/surfaceareavol_2.htm
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Appendix C:  

Example Lesson Plan 

 
 
Here is an example of a daily lesson planner: 
 

DAILY LESSON PLANNER 
 

NAME OF ACTIVITY:                                                          TIME: 

AGE OF CHILDREN IN CLASS: 

PURPOSE OF ACTIVITY:  

DESCRIBE THE ACTIVITY IN DETAIL – ROUTINE OR PLAY-BASED 

 

WHAT RESOURCES ARE NEEDED: 

WHAT INPUT WILL THE CHILD HAVE: 

 

WHAT DEVELOPMENTAL OUTCOME WILL THE LESSON ADDRESS? 

 

NOTE: ACTIVITY MUST BE FREE FROM CULTURAL, RACE AND GENDER BIAS. 

 

POSSIBLE LESSON EXTENSION TO EMBED LEARNING: 

 

 

 

HOW DOES THIS INTEGRATE WITH OTHER ACTIVITIES? 
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         WEEKLY PLANNING 

 
  THEME: ___________________________________________ 

 

 
 

Goal 
What skill do I want the children to have by the end of the week? _____________________________________________________ 

_____________________________________________________________________________________________________________________ 

What knowledge do I want them to have by the end of the week? ____________________________________________________ 

_____________________________________________________________________________________________________________________ 

MONDAY 

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________ 

TUESDAY 

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________ 

THURSDAY 

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________ 

FRIDAY 

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________

___________________________ 

WEDNESDAY 

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

________________ 

Date: 

Daily Plan 
Monday:   __________________________________________________________ 

Tuesday:  __________________________________________________________ 

Wednesday:  __________________________________________________________ 

Thursday:              __________________________________________________________ 

Friday:   __________________________________________________________ 


